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FOUR-YEAR PLAN: INNOVATORS BY DESIGN  
In RVS, we design learning so innovators… 

CONNECT TO PASSIONS, INTERESTS AND PEOPLE 

RVS teachers understand students have an innate curiosity and 

eagerness to learn. By intentionally designing learning activities 

that connect students to what and who they care about, teachers 

expand learning beyond the classroom and support students in 

understanding why their learning matters and how it can make a 

difference. Along the way, students develop creative confidence, 

communication and social skills, and agency in their lives. 

• Students engage in real-world, hands-on learning 

experiences that matter to them. 

• Students demonstrate ownership of their learning. 

To achieve our plan,  

we will focus on: 

• Student engagement: 

Enhance and measure 

student voice in the  

co-construction of 

their learning. 

• Inclusion: Refine and 

implement an 

inclusive framework 

to ensure  

all students are equally 

valued, safe and have 

their diverse needs 

met. 

• Instructional 

practices: Align 

pedagogical 

approaches to ensure 

instruction is relevant  

and meaningful for  

all students. 

• Make learning 

visible: Enhance the 

visibility of all 

students’ learning 

journey and growth. 

ACHIEVE THEIR POTENTIAL 

RVS teachers understand that not all students learn in the same 

way, at the same age, to the same performance level, in all areas 

of study. By designing classroom instruction to address 

students’ personal learning styles and capabilities, students 

develop foundational skills and core competencies to acquire, 

create, connect, and communicate knowledge in a variety of 

contexts. In partnership with parents, teachers communicate 

high expectations, motivating students to expand their individual 

potential, pursue excellence and overcome challenges.  

• Students are literate, numerate and acquire core 

competencies. 

• Students meet high expectations and learning outcomes, 

tailored to their individual capabilities. 

NAVIGATE SUCCESSFULLY AS GLOBAL CITIZENS 

RVS teachers understand students thrive in schools that care 

about the development of the whole child – physically, 

emotionally, socially and intellectually. Fostering learning 

environments that value student voice, opportunity, fairness, 

compassion, citizenship, choice and diversity, teachers instill a 

sense of belonging, building empathy, resilience and the desire 

in students to take an active role in their community, and work 

with others to make the planet more equal, fair, vibrant and 

sustainable. 

• Students are healthy, safe, resilient and value diversity, 

cultures and traditions. 

• Students make a positive difference in their life, school, 

community and the world. 
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PRINCIPAL’S MESSAGE 
 

At Windsong Heights, to achieve our Four-Year Plan, Innovators by Design, our school focus is on 
areas for growth that align with the divisional priorities and reflect school needs based on 
qualitative and quantitative data.  
  
As we adjust to the lifting of restrictions previously in place for the pandemic, parameters around 
student engagement have expanded. We have re-started and resurrected both our student 
leadership council and Windsong Heights GSA. In classrooms we know that engagement is higher 
when students feel challenged. We will continue to have conversations and action on assessment 
and expectations. Assessment work and consistency is essential and timely as we begin our work 
with the new curriculum. This work will continue for the coming years. Likewise, students need part 
of the assessment process and have a voice in reflections and the assessment process. We have a 
way to go here, but work has started and will continue in 2022-23.   
 
Windsong Heights is highly diverse. We are growing in our understanding of meeting the needs 
of our most complex students and effectively ensuring they are included all aspects of our school 
community. Our framework will continue to be further refined and responsive with a focus on the 
specific needs of our English Language Learners and their families in the coming year. We will 
continue to embed and reflect on opportunities to continue our journey of meaningful and long-
term practices that include Indigenous, Metis and Inuit perspectives in all aspects of our work.  
  
The 2021-22 school year has provided a clear picture of student achievement in literacy and 
numeracy in grades one, two and three. Response to student achievement has had the biggest 
impact on instructional practice. We have started gathering further baseline data and plan to 
extend this up to grade eight in 2022-23. This spring all teachers reflected and provided 
professional judgement data on achievement and indicate that between 50%-70% of students 
are meeting grade level expectations in reading, writing and numeracy. We will correlate that 
data with our baseline testing and target one year (or more) growth for all students in reading 
and numeracy in the coming year. Relevant teaching practices are those that meet the needs of 
the students in our classrooms. Part of our strategies will include professional learning around 
literacy and numeracy, meeting the needs of ELL in the classroom and data interpretations so that 
instruction is responsive, and improvement is ongoing.  
 
Finally, we will continue our focus on school-based wellness and extend the work begun this year. 
We will continue working through the PBIS model. Our committee has made great progress in our 
first year, and we will extend the work. Next steps include intentional instruction on expected 
behaviours and consistent response and language from staff in our work related to student 
conduct. We will look to add further SOS-Q data to better inform our practices and learning.   
 
Penny Beaudry, Principal  
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SCHOOL PROFILE 
Principal: Penny Beaudry 

Assistant Principal: Lucie Salucop 

Assistant Principal: Jody Moore 

Website: https://windsong.rockyview.ab.ca/ 

Mission: Our mission is to work with families to 
provide high quality education and develop 
confident and responsible individuals who aspire 
to achieve their full potential. 

 

Beliefs: Providing a welcoming, safe, and 
supportive learning environment where everyone 
is treated with respect is essential in student 
learning. Students do best when families and 
schools work together to support children. 

Total number of:  Grades Served: 

Kindergarten – Gr. 8 Teachers: 38 Support Staff: 16 Students: 814 

Percentage of students: 

• identified with specialized or exceptional needs: 14.7% 

• who are English Language Learners:  10% 

• who self-declare as First Nations, Inuit or Metis: 3% 

• students reading at or above grade level: 

o Grade1 50% 

o Grade 2 47% 

o Grade 3 34% 

• performing mathematics at or above grade level: 

o Grade 1 79% 

o Grade 2 69% 

o Grade 3 54% 

• with writing skills at or above grade level: 

o Grade 1 50% 

o Grade 2 59% 

o Grade 3 22% 

 

Unique features of our school?  

• We are a school with 
boundaries that have no space 
for expansion, and as such, we 
have stable student numbers 
and are not expecting growth  

• Our school is a walking 
community only 10 students are 
transported to school by bus.  

• We encourage outdoor learning 
and bridging community 
connections both inside and 
beyond the school walls.  

• We have a diverse community 
representing many diverse 
backgrounds, ethnicities, 
religions, and life experiences.   

What parents say about our schools? 
"We've been a part of Windsong Heights since the beginning. The school atmosphere is so positive and 
welcoming. Every aspect of the school has helped create a love of learning for our children, which is a vital 
part of their education. The teachers and staff are wonderful and have gone out of their way to help our 
children on numerous occasions. The social and educational growth because of that commitment has been 
very visible.”   
- parent of a child in grade 1 and one in grade 4  

 

“My son has been a student at Windsong Heights for the past five years. During that time, he has 
experienced bouts of severe anxiety. I found the teachers and staff to be incredibly helpful, supportive, and 
understanding during those times. Each year, I've been so impressed with the teachers. They put the 
wellbeing of their students first and I have been so grateful to have my son attend Windsong.”   
- parent of a grade 5 student  
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THIS YEAR’S LEARNINGS 

Students Insights  

 

What do students think are some things that are going well? 

• Windsong is a welcoming, safe, and caring place to learn. 

• student learning is fun, engaging, and challenging (age/grade appropriate).  

What do students think could be worked on or improved? 

• need more lunch clubs, groups, and/or leadership opportunities for grade 1- 4.  

• more learning and understanding around cultural diversity.  

In response to what students think, what actions could our school take to do better? 

• Begin monthly grade assemblies to recognize achievements and build community.  

• Continue to offer and expand Student Council and our newly established GSA.   

• Investigate what K-4 schools are offering for leadership to younger students.  

• Highlight and teach about diverse holidays and customs; ensure diversity is reflected in 
our resources and collections.  

 

Parents Insights  

 

What do parents think are some things that are going 

well? 

• Windsong has a strong sense of community 
that is welcoming, safe, diverse, and inclusive.   

• Staff are dedicated to supporting learning 
and the social-emotional needs of children.  

• Communication between home and school has 
the right balance and not overwhelming.  

What do parents think could be worked on or improved? 

• Parent education or tutorials to support the many different apps being used and 
required by RVS.  

• Better support in the classroom to meet the social-emotional, behaviour, and academic 
challenges.  

In response to what parents think what are actions could our school take to do better? 

• Return to hosting family event/information nights to welcome families at the start of the 
year and to showcase literacy, numeracy, and wellness learning.  

• Provide additional learning opportunities for parents to support the learning journey of 
students.  
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Staff Insights 

 

What do staff think are some things that are going well? 

• Wellness initiatives and concentrated focus are supporting students and staff members.  

• Embedded time for grade team planning and vertical alignment of curriculum.   

What do staff think could be worked on or improved? 

• Common understanding around good assessment practices and evaluation including use 
of portfolios.  

• Development of writing progressions and expectations at each grade level.  

In response to what staff think, what actions could our school take to do better? 

• Shift current grade team times to focus on assessment and data analysis and 
instructional responses.   

• Provide school based professional learning on reading and writing, especially at the 

upper elementary/middle school level.  

 

RVS Education Plan Survey Results 

Link: Windsong Survey Results 2020-21  
 

What does the survey indicate are going well? 

• Most parents feel their children feel successful at school and are often provided with 
choice and opportunities to be creative.   

• Parents feel their children are supported at school and that they are learning ways to 
be healthy and well as individuals.  

What does the survey indicate could be worked on or improved? 

• Student goal setting and reflection on these goals can be improved.   

• Work towards students, teachers and parents having a similar understanding of 
achievement – perhaps with exemplars and reflections through portfolio usage.   

In response to the survey what actions could our school take to do better? 

• Create scope and sequence expectations for goal setting, exemplars, and portfolios.  

• Provide learning opportunities that directly correlate with careers and contributions to 

community and school embedded in the learning.   

  

https://rockyviewschools.sharepoint.com/sites/myRVS_Administrators/Ed%20Plan%20Surveys/Forms/AllItems.aspx?id=%2Fsites%2FmyRVS%5FAdministrators%2FEd%20Plan%20Surveys%2FWindsong%20Heights%20School%2Epdf&parent=%2Fsites%2FmyRVS%5FAdministrators%2FEd%20Plan%20Surveys
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RVS Assurance Model 

 

  Data Source 2020/21 

Percentage of students who are 

absent less than 10 per cent 

during the school year. 

PowerSchool Attendance 

Data 

54.8 
 

Percentage of students 

excessively absent due to health 

matters. 

PowerSchool Attendance 

Data 

12.1 
 

Percentage of student conflict 

incidents reported. 

PowerSchool Discipline 

Portal 
N/A 

Percentage of students with 

Individual Program Plans who 

are achieving their learning goals. 

Dossier Data 88.62 

Fidelity percentage achieved for 

Tier 1 PBIS by the school  

Tiered Fidelity Inventory by 

Learning Support Specialist 

N/A 
 

Percentage of students who 

document and reflect on their 

learning. 

myBlueprint Participation 

Stats 

K-6  64% 

7-8   74% 

Percentage of Gr. 1 – 12 students 

who met or exceeded expected 

learning outcomes in English 

language arts and mathematics. 

Report Card Data 

 

 

English 

Language Arts 

Mathematics 

Division 1 

Emerging to Mastering 

 
90.9 95.5 

Division 2 

Emerging to Mastering 

 
92.6 92.2 

Division 3 

Emerging to Mastering 

 
82.4 88.2 

Division 4 

50 per cent + 

  

N/A 
N/A 

First Nation, Metis, Inuit: 

Emerging to Mastering 

  

72 
75 

English Language Learners: 

Emerging to Mastering 

  

85.2 
93 

Percentage of teachers who report 

that in the past three to five years 

the professional development and 

in-serving received from the 

Alberta Education Assurance 

Measures 
83.8 
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school authority has been 

focused, systematic and 

contributed significantly to their 

ongoing growth. 

 

What do you think are some things that are going well? 

• In teacher assessments, most students are meeting ELA outcomes through universal and 
targeted strategies.   

• Despite recent restrictions on the ability to collaborate, teachers feel that professional 
development has contributed to growth in their professional practice.   

What do you think could be worked on or improved? 

• Develop a school-based procedure for supporting students with attendance concerns 
and frequent absences.   

• Teacher reporting of achievement in Power School does not align with perceptions of 
achievement when asked about performance as demonstrated day to day.   

What actions could our school take to do better? 

• More transparently share direction and plans forward, including upcoming professional 
learning plans, with staff. Ensure links between the plans and goals are explicit.  

• Develop a strategic focus and provide professional and student support to leverage 
and consistently use myBlueprint to document student learning.  

• Staff learning about assessment, including discrepancies, between perceived 
achievement and actual standardized assessment results for students.  
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Alberta Education Assurance Measures Results 

 
 

What do you think are some things that are going well? 

• Students, staff, and parents feel welcome and have a sense of belonging at Windsong 
Heights School.  

• Alignment of instruction across grade teams and vertically has begun and teachers are 

open to collaboration.   

What do you think could be worked on or improved? 

• A greater focus on attendance tracking and follow-up for student absences.   

• Providing teacher learning on instructional strategies to support English Language 

Learners.  

What actions could our school take to do better? 

• Develop an attendance strategy and process to support the strategy of improved 
attendance.   

• Provide further opportunities for teachers to collaborate and align high yield effective 

practices.  
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PROTOTYPE PLANS: WELLNESS   

  

How Might We? How might we embed a wellness mindset within our culture, 

community, and environment?    
  
What Priority Areas Does It Address?   

Student/Staff 
Engagement  

Inclusion  Instructional Design  
Making Learning 

Visible  

 Sources of Input   
• Wellness Committee/Staff Members   
• Wellness Champions: Amanda Miller, Joshua Bouwsema  
• Student Council (30 students Grades 6-8)  
• School Council   
• Administrative Support   
• Wellness PL Sessions   

  
End Goals   

• Increased morale & workplace happiness   
• Survey students about school culture/environment (sense of belonging, comfort, 
safety)  

  
Prototype  
 

Name: Student Council (Students grades 6-8)  
Purpose (Scope):   
To provide students with the opportunity to have a voice in the decisions and creation of the 
school culture and environment. Purpose of activities centers around celebrations of inclusivity and 
fostering a sense of belonging among students. The objective is to spread kindness and 
positivity.   
Indicator of Success:   
Student feedback will be the largest indicator of success. When the school is buzzing with 
excitement or the displays and events spark conversation and awareness. When students form 
interest and have opportunities to learn and celebrate everyone’s differences in the school.   
Description: Student Council members were selected through an application process. Council 
members committed through a contract and their parents signed to support. The council meets bi-
weekly to plan and execute school-wide activities. Every month, two student council members 
present what we are working on at the School Council meetings to further build leadership skills.   
 
Prototype Iterations:   
What is working?   
The students have shown tremendous leadership in taking an idea and running with it. They are 
confident going to classrooms or checking in with teachers with whom they are working. Many 
teachers have asked for help with organizing an event, and the student council leaders are more 
than willing to help. Many initiatives have sparked innovative ideas. This chain reaction of 
positivity and wellness is what we had hoped for!   
What has been tricky?   
There has been feedback that there is too much going on at times. Additionally, there is a need to 
expand leadership opportunities to other grades. Additional staff support would be beneficial in 
overseeing Student Council in an advisory capacity.  
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Next Steps: 

• Create a master schedule/calendar or outline of the school year with events and 
monthly initiatives, committees, etc.   
• Create a team of lead teachers to help with Student Council next year.  

  

PROTOTYPE PLANS: Inclusion  
How Might We: How might we promote an inclusive culture and design instruction for our 

diverse school community?    
 

What Priority Areas Does It Address?   

Student Engagement  Inclusion  Instructional Design  
Making Learning 

Visible  

  
Sources of Input  

• Home Room Teachers  
• Learning Support  
• Administration  
• Learning Specialist (Kelsey Bagnall)  

End Goals   
To embed consistent strategies to support student regulation. This will be evaluated through an 
audit of identified practices and expectations. Additionally, the number of student disrupted 
learning due to behaviour will diminish and on task, productive learning for all students will 
increase.  
 
PROTOTYPE  
 

Name: Classroom Review Meetings  
Scope: Whole School  
Indicator of Success: Increased differentiated Instruction; increased student engagement, 
development of common language and understanding.  
Description: Meetings were held with each homeroom teacher where they presented their 
students and a targeted, standard framework was completed to build understanding of the 
unique needs of each cohort. Meetings were attended by learning specialists, administration, 
CDAs, Learning Assistants (where applicable) and learning support teachers.   
 
Prototype Iterations:   
Fall Learnings:   
By doing the Class Reviews, we realized we need to put some time and learning into universal 
support for teachers to use with their students to support in the areas of self-regulation, 
communication, and social skills. One of the communication tools we suggested was the use of a 
visual schedule. Based on school audit in April: Schedules are posted in 75% of the classrooms 
and 53% of the schedules have visuals.    
Winter Learnings:   
In response to class reviews, our January professional learning day included SLP universal 
strategies for improving written communication, OT universal strategies to assist students with self-
regulation (tools and strategies they can use), Social Thinking PL for teachers to use in their 
classroom to promote/improve social skills and regulation.   
We have brought support tools into many classrooms, teaching students how to use them and how 
they will help them.  
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• Wobble seats, wiggle stools, rocking chairs, chewy sticks, TheraBand for feet on 
chairs,    

 
Next Steps:  
Continue to complete fall class reviews, going forward, potentially with additional times/check 
points with administration.  
  

  

PROTOTYPE PLANS: Wellness/Inclusion PBIS   
   

How Might We? How might we promote an inclusive culture and design instruction for our 

diverse school community?  
 
What Priority Areas Does It Address?     

Student Engagement   Inclusion   Instructional Design   
Making Learning 

Visible   

   
Sources of Input   

· Parents (including previous year’s committee information from 2017-present)   
· Teachers (specific committees with a range of teachers from across different grades)   
· Learning Support teachers and support staff   
· Administration support   
· Education Center PBIS staff (when applicable)    
· Students (including previous year’s data from 2017-present)   
· Student groups (ie. student council and jr. supervisors)   

End Goals   
·       Consistent school expectations and language for students and staff to further improve 
community and school culture   
·       Consistent collaboration and support between staff and students to further promote inclusive 
culture   
·       Measured through surveys: (ie. SOS-Q), specific focus groups (student council, elementary 
supervisors), buddy classes (younger and older grades working together),    
   
PROTOTYPE   
Name: PBIS committee work on goal setting and planning  
Scope: PBIS committee of teachers and admin meeting monthly to make decisions, focus on goals 
and plans to develop clear PBIS framework. Tasks are delegated to specific committee members 
who then work to complete relevant goals for PBIS.   
Indicator of Success:    
·       Goals developed within the committee meetings are regularly achieved    
·       Continual support from Jennifer Raitz at the Education center to help us ensure we align with 
divisional expectations  
Description:   
The committee is made up of ten staff members with a range of roles including classroom teacher 
(K-8), CDA, Learning Support, and Admin and is supported by Learning Specialists from the EC. 
We are following the framework of PBIS and completing the necessary steps to ensure that our 
school has a clear behaviour matrix that is in inclusive language for K-8 students. This includes the 
use of a Google Classroom with PBIS guidelines, supports, and templates to help us with our work. 
The committee is working to define and explain expected and unexpected behaviours for 
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everyone within our school. Data will be collected to inform us of our progress. It is the committee’s 
job to ensure that we stay on track with our goals and continually reach out to our school and 
community for feedback along the way.   
  
Prototype Iterations: The committee has worked and developed the following goals for our year:  

• Goals included: defining problem behaviour, developing action plan, deciding how 
behaviour data will be collected, plan how teaching expected behaviour will be 
completed.  

• Over the year our goals have evolved as we heard input from staff (during staff meeting) 
and students (grade 8 committee members discussed with their class). Our goals narrowed 
to defining/addressing behaviours and deciding how to effectively collect data.   

• Looking to next year and the end of this current school year, we plan to test ways to 
collect data and begin developing common language that will connect our Wolf Creed to 
our three chosen words, Respect, Responsible, Safe (with an overarching theme of 
Belonging that will be focused on within the word Safe)  

· Completed tiered fidelity inventory with the support of Ed center staff   

• Following this meeting our committee planned to approach staff with the task of choosing 
three words for our matrix/Wolf Creed  
 

· Stakeholders identifies “Respect, Responsible, and Safe” as our key words.  

• We began developing a behaviour decision flow chart that will support staff (and guest 
staff) on addressing both positive and 
challenging behaviours  

• Worked with staff to decide on three words 
that will help to structure our matrix/Wolf 
Creed – Respect, Responsible, Safe.  

• Created a decision flow chart for positive and 
for challenging behaviours to support staff in 
knowing what they should do   

• Began piloting data collection   
Fall Learnings: In the fall our committee worked with Jennifer Raitz to complete the Tiered 
Fidelity Inventory, which helped us create goals for our year. This showed us that we needed 
clear and consistent language across grades with staff and students.  
Winter Learnings: Using the information from our January staff meeting, we were able to decide 
the three words that will guide our future work in developing lessons.   
 
Next Steps: Intentional teaching of expected behaviors and data gathering of areas of concern 
with student conduct. Work towards a common language amongst staff and students.   
   
Name: PBIS – Response to Unexpected Behavior Flow Chart  
Scope: Developed for all staff, supervisors, support staff, substitutes in Windsong. The intent of 
the flowchart is for it to be inclusive for all adults working with students in the school and provide 
supervisors guidance on what to do when certain behaviours occur.   
Indicator of Success:   
·       Students and staff should be able to clearly explain school wide expectations   
·       Staff should be able to effectively address behaviours (both positive and challenging)    
·       Admin and staff should see the responsibility of addressing behaviours be given to the 

correct person   
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Description: Using the expectations that the committee outlined in our fall meetings, we 
developed a flow chart to assist staff in making effective decisions regarding expected and 
unexpected behaviours. First, we defined the levels of behaviours and then developed a flow 
chart to help staff know what to do when unexpected behaviours happen and who is most 
responsible for addressing these occurrences.   
Prototype Iterations: First draft labelled behaviours as minor, chronic, or major. After getting 
feedback from staff, certain descriptor words were changed to better suit those categories. Some 
challenges have been defining behaviours in clear but concise ways so that staff can effectively 
address them correctly. Some successes have been that the feedback on the layout of the chart 
was positive as our intention was not to overload staff. Moving forward, we will use this as a 
guide for when and how we address behaviours. This can also be a guide for new staff and 
guests at Windsong Heights School.   
Fall Learnings: After our TFI, we learned that we may need to define who is most responsible for 
addressing behaviours more clearly so that staff and supervisors will be better equipped and 
more confident knowing what to do when behaviours are witnessed.   
Winter Learnings: There will need to be teaching around how to use this flowchart and this may 
be able to support how we develop lessons in the future. Discussions were had about how to 
effectively address chronic behaviours, especially those that are minor.   
 
Next Steps:   

• Finalize our flow chart and make it accessible for all staff.  
• Pilot using the flow chart and adjust as needed. Include final flow chart in our staff 
handbook.  

   
Name: PBIS – Student information page  
Scope: To be used by staff members so they know details that will help them when working with 
identified students. This is intended to help staff and supervisors know who trusted adults are for 
students that may need more support than typical.   
Indicator of Success:   

• Staff should feel more confident addressing behaviours for students who may have 
more complex needs.  
• Staff should be able to identify and know these specific students by name. This will 
happen over time, and it will show whether staff are using the document.   

Description: This document has explanations of specific students who may have individual plans to 
support them while at school. The page has photos, class name, and trusted staff members listed 
so other staff know who to find if help is needed.   
Prototype Iterations: This document is in its beginning stages.   
Fall Learnings: During our PBIS committee meetings, we decided there may be a need for staff to 
be aware of supports for specific students if they were to interact with them or address 
behaviours outside of class. For staff to feel comfortable approaching students and addressing 
situations, it would be helpful for staff to have further information about some students.  
Winter Learnings: The document began being developed in the winter months.   
 
Next Steps: Moving forward, decisions about how regularly the document is updated and who is 
responsible for that need to be made, as well as how to effectively share and revisit/review the 
document regularly.  
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PROTOTYPE PLANS: Literacy   
 

How might we align and improve instructional and assessment practices to better meet the needs 

of all students in literacy?  
 

What Priority Areas Does It Address?   

Student Engagement  Inclusion  Instructional Design  
Making Learning 

Visible  

 
Gr 1-3 Team Prototype  
 

Sources of Input   
• Administration  
• Divisional Learning Specialists  
• Miriam Ramsey & Micelle Bence  
• Grade 1-3 teachers  
• Literacy teachers: Janet Bang, Scott Downing, Erin 
Page  

  
End Goals   

• Improved phonological awareness and reading 
achievement  

How to measure:  
• Improved performance on the RRST, LENS, CC3 and 
BAS  

  
Name: Targeted phonological awareness instruction in response to consistent, standardized 
assessment  
Scope: This initiative includes Grades 1-3 teachers.  
Indicator of Success: Improved performance on the RRST, LENS, CC3 as well as enhanced 
reading success as indicated by independent reading level.  
Description: Teachers utilize assessment data to drive instruction around phonological awareness. 
Teachers will explore, implement, iterate, share, and reflect on different teaching strategies to 
target phonological skills based on student need.  
Prototype Iterations:   
What is working:  

• Teachers who used songs saw great student engagement and an improvement in 
their rhyming ability.  
• RRST centers offered high yield activities to build student’s reading.   
• Kids are excited about the movement, poetry, and songs and teachers have been 
able to add physical movements to many of the activities.  
• Working in small groups during guided reading.  
• Teachers added students are transferring skills and applying them in other areas.  
• Learning sprints are more manageable (1 strategy for 6-weeks). 
• Data is important in targeting skills to be responsive to student needs.   

Tricky:  
• It took longer than expected to complete the RRST assessments; one on one nature 
of the assessment (RRST/ LENS/ CC3/ BAS) can be a time challenge.  
• Initially it was difficult to make the RRST centers a part of a daily routine and 
there were too many instructions for students to work independently.  
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• Restructuring the daily schedule (accommodating for reading interventions each 
day).  
• Scheduling – PE and Music in the morning interrupts the prime literacy and 
numeracy learning time in the morning.  

Iterations:  
• Targeted skills within whole group lessons.  
• First iteration: teachers focus on using songs, poems or games to build phonological 
skills.  
• Some teachers implemented a home reading program; Words Their Way; 
enhanced morning message practice; centers during the morning literacy time and 
guided reading groups were initiated.   
• Many teachers began using phonological awareness program (Heggerty) 
consistently.  
• Learning sprint – teachers picked one strategy to focus on – evidence collected at 
the beginning, middle, and end of the 6-week sprint.   

  
Next Steps:  Continue to assess using the RRST and BAS to track areas to focus on and 
improvement. BAS training required to ensure fidelity and consistency of assessment.  Focus on 
explicit and systematic word study – Words Their Way- across grades 1-6.  “Think tank” 
exploration on how teachers organize literacy time and look at alternative practices.  
  
Grade 4 Literary Focus: Conferring  
How might we utilize student/teacher conferring tools to boost reading and writing skills, with an 
emphasis on comprehension and critical thinking?  
 

Sources of input:   
• Grade 4 teaching team  
• Administration  
• Janet Bang – literacy coach  
• Current research-based literacy literature including Adrienne Gear’s Student 
Writing Conferring tool, Lucie Caulkin’s Units of Study, Dyllan Willam’s strategies for 
effective feedback and John Hattie’s concepts of collective teacher efficacy.  

 Scope: All grade 4 team members  
Indicators of Success: Anecdotal feedback from stakeholders will be collected and student 
writing performance will improve. Collected feedback:  

• “By conferring 1:1 with students on a regular basis, I have seen that their 
engagement and stamina in writing and reading has greatly increased this year”.  
• “One student’s parents said that after our conference, the student came home saying 
they LOVE writing now (and they used to “hate it”, that writing is now their favourite 
subject, and they want to do it every day. This student’s feelings towards writing did not 
change back... they continued to show growth in their skills and excitement”.   
• “Using the reading strategies with the whole class, small groups and one on one, 
helped students get more out of the lessons, go deeper in their analysis and work and 
showed greater improvements than they were without the strategies”.  

Increased student competence, confidence in comprehension and critical thinking skills as 
evidenced by increased reading levels.   
Description:  
Teachers were encouraged to implement the unit/lessons/strategies following a similar timeline. 
Teachers discussed and gave feedback on the progress at the monthly meeting and decided how 
to move forward as a group. Finally, teachers had conversations as a grade team about their 
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progress/setbacks/challenges/ideas on an ongoing basis, with a strong recommendation to meet 
with a grade teammate at least once a week for a brief touch-base.  
 
Prototype Iterations: 
Each month has built on our understanding of the importance of conferring with students, and how 
to confer and giving feedback can have the greatest impact on learning.   
We moved from WHY conferring is important and on focusing HOW on impact and visible 
learning helps students, and then putting it together trying (WHAT) evidence-informed practices 
that help students use the teacher driven feedback to build their reading comprehension, writing 
skills, and develop critical thinking skills.  
As teachers became more comfortable with conferring and were consistently applying practices 
that they found effective, we planned to move towards practices teaching peer to peer 
conferring skills. Unfortunately, due to updated pandemic restrictions on meeting structure, we 
were unable to progress as we had hoped. We continued informal meetings and discussions 
about our progress on previously implemented strategies, and shared personal observations.   
Scope:  
September – implementing Adrienne Gear’s Student Writing Conferring tool, Dyllan Willam’s 
strategies for effective feedback and John Hattie’s concepts of collective teacher efficacy.  
October – Built on September’s work and continued to build common language and effective 
practices. Introduced Units of Study and method for structuring conferring  
November – Continued to connect previous work, discuss successes 
and challenges. Looked at and practiced specific guided reading 
practices, including CLOSE READING, to use established conferring 
strategies for writing to student reading.  
Informal winter discussions - looking at giving deep level 
feedback, and best practices around helping students learn how to 
use feedback to move their learning forward.   
Spring – The team found that without formal regular meetings and 
the accountability of sharing regularly, it became challenging to 
keep up the momentum and continue to implement the new 
practices.  
 
Next Steps: 2022-23 to move through Robin Bright’s “Sometimes 
Reading is Hard”, looking at a section each month as a group, 
implementing the book’s strategies, and building on 2021-22’s 
learnings and development of collective teacher efficacy.   
   
Grade 5 & 6: Guided Reading   
How might we employ guided reading to boost reading skills?  
 

 Sources of Input   
• Grade 5 Teachers will implement guided reading using Scholastic Moving Up  
• Grade 6 Teachers will implement daily reading comprehension practice using 
Daily Reading Comprehension by Evan Moor  
• Choice novels, Epic books, Raz Kids  
• Grade 5 and 6 teachers will explicitly teach skills throughout guided reading 
groups  
• Use of Language Power to teach specific strategies  
• Home reading discussion When students are reading at home parents can be 
having conversations with students about what they are reading  
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End Goals  
• Improvements in reading skills through Guided Reading. Specifically: self-
monitoring, analyzing, sequencing, making connections, predicting, inferring, 
evaluating, and synthesizing. Grade 5 teachers will reassess students using the Fountas 
and Pinnell word inventory and complete a reading assessment to indicate student 
growth.   
• Improvements in reading comprehension skills through explicit instruction, using 
Daily Reading Comprehension by Evan Moor. Specific focus on monitoring 
comprehension, making connections, visualization, organization, asking questions, main 
ideas & sequencing, cause & effect, compare & contrast, author’s purpose, 
predicting. PAT in June will assess grade 6 student reading comprehension skills.  

  
PROTOTYPES  
Name: Guided Reading   
Scope: Reading Skills, 3-4 times per week, seeing 3-4 groups using Scholastic’s Moving Up Series 
resources  
Indicator of Success: Growth of students reading skills when reassessed using the Fountas and 
Pinnell word inventory and TCRWP reading assessments.  
Description: Grade 5 teachers implemented small, guided reading where instruction occurred in 
levelled and targeted groups of students who are at similar reading levels.  
   
Name: Daily Reading Comprehension by Evan Moor  
Scope: Reading Comprehension, daily practice with all students  
Indicator of Success: Students show an improvement when completing the next assessment of the 
same focus.  
Description: Grade 6 teachers implemented daily comprehension practice. Teachers pre-teach 
the skill(s) being assessed then have students complete the required reading and answer multiple 
choice comprehension skills after.  
  
Prototype Iterations: Guided reading has been going well. We have needed to pause it at times 
throughout the year to pursue novel studies. Daily reading comprehension has been going well; 
however, students are reading quickly and not going back to re-read. Some strategies have been 
more challenging for students than others. Visualizing and comprehension are tricky for students; 
however, making connections, and main ideas & sequencing were easier concepts for students to 
demonstrate growth and comprehension success.  
Fall Learnings: Students in grade 5 were at many different reading levels throughout the class. 
When grouping students based on their reading level, it was easier to teach the different 
targeted reading strategies.  
Some of the reading comprehension strategies were easier to teach than others at the grade 6 
level. It took a while to have students complete the word inventory and assess students.  
Winter Learnings: Grade 5 teachers have paused Guided Reading at various times to implement 
whole class novel studies. Grade 5 teachers will reassess students using the word inventory to 
check for growth, as well as complete a reading assessment between April and May.  
 
Next Steps: Teachers will utilize the BAS in its entirety to help identify student needs and then 
plan for targeted explicit reading instruction in small, guided reading groups.  
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PROTOTYPE PLANS: Numeracy 
   
How Might We Question: How might we align and improve instructional and assessment practice in 
numeracy?  
What Priority Areas Does It Address?   
  

Student Engagement  Inclusion  Instructional Design  Making Learning Visible  
 
Grade 1- 4  
 

Name: MMT (Mental Math Toolkit) Prototype... specifically number talks as a strategy.  
Sources of Input:  

• Grade 1 teacher who is an expert in number talks  
• RVS district learning specialists   
• RVS Math Tool Kit Via Google Classroom, Kendra Arnason and Whitney Gagnon  
• Number Talks Professional Development  

Scope: All teachers from grade 1 – 4 will participate in “number talks”. The groups started with a 
two-month number talk trial at the grade two level.   
Indicators of Success:  
CHECK-How will we monitor our progress? What gains are we making?  
Have we made ENOUGH of a difference? How do we know?  

• Decide in advance what evidence you will gather  
• Collect evidence of what is happening as it happens  
• Ask learners for feedback  
• Involvement of stakeholders  
• Each teacher will come with their own data on how their students are doing.   
• Checklist for students making contributions to the talks (Checkmarks: Are they 
participating, on the right track, etc.)   
• Students will give their own feedback about number talks (Video recording/audio 
recordings)  
• My Blueprint: Flip up a card, talk through their own thought process, etc.  
• Anecdotal evidence  
• Picture of number talks on the board  

Description  
Teachers will use number talks consistently at all grades to focus on number sense according to 
their program of studies.  (ex. Number sense – Grade 1: 1-10; Grade 2: 1-100; Grade 3: 1-
1,000; etc.)  
 
Prototype Iteration  
What is working?  
New enrollments are introduced to the use of number talks because it is a grade 1-4 practice  
Meeting with our teams once a month to discuss our prototype  
Consistently using the math toolkit  
What has been tricky?  
Is taking students out into the hallway doing the opposite of what we want?  
Class supervision while recording number talks  
Fall Learnings:  
Grade 1 and 2 teachers shared their teacher a video recording with a grade colleague for 
feedback and discussion purposes on number talks.  
Winter learnings?  
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Supervision of class while recording students doing their number talks.  
 
Next steps:  
Finding support to supervise class or record number talks. Perhaps leverage leadership students in 
grade middle school or from the high school to help record number talk videos.   
Have staff record their own number talks to share with others.   
Share number talk videos with parents through myBlueprint. 
 
Grade 5-8  
How might we increase the student understanding of math curricular outcomes?   
 
What Priority Areas Does It Address?   
  

Student Engagement  Inclusion  Instructional Design  
Making Learning 

Visible  

   
Sources of Input   

• Teaching Student-Centered Mathematics; Grades 5-8 John A. Van de Walle  
• P.A.T Analysis (2018 and 2019)  
• Grade 5-8 RVS Math Toolkit  
• K – 9 AB Education Mathematics Scope and Sequence  
• K – 9 AB Education Program of Studies   
• Create Collaborative, Digital Math with EquatIO Mathspace  
• Real Time Reporting/ “I can…” Statements  
•  Math Makes Sense approved resources  

End Goals   
• Use standardized assessments at targeted times in the school year to identify 
areas of weakness or where more targeted/direct intervention in needed.   
• To create engaging cross-curricular project-based learning that leverages 
numeracy learning concepts   
• Horizontal and vertical alignment (for all grade levels but we specifically focused 
on the skills and process needed to be successful in grade 5 - 8)  
• Reinforcement of basic numeracy and mental math calculations   

  
PROTOTYPES  
Name: Collection of standardized numeracy assessment data  
Scope: Complete standardized numeracy assessment fall 2021 to set a baseline of where 
students are at and analyze data will inform instructional response.  
Indicator of Success: Completion rates of the benchmark assessments  
Description: Grades 5 to 8 teachers assessed students using the Northern Lights Math Assessment 
to gain a better understanding of learning and a benchmark to guide our instruction.  
 
Prototype Iterations:   
What is working?   
Teachers have common assessment to discuss and co-plan innovative and responsive lessons to 
address student needs.  
What has been tricky?   
It is evident from data that students recall of basic facts is a barrier or frustration to more 
advanced concepts (addition, subtraction, multiplication up to 12 x 12 and division facts from 122 
÷ 12).   
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Fall Learnings:   
Identified consistent numeracy assessments to establish student baseline and growth while creating 
horizontal and vertical alignment: Northern Lights math Assessment, the MIPI; Math 
Intervention/Programming Instrument, Math Pre-Assessment 8; Finding Each Student’s Pathway 
(Nelson)  
Winter Learnings: The grade 5 to 8 teachers will be repeating the assessment in May, specifically 
the Math Intervention/Programming Instrument (MIPI) to collect data to determine areas of growth 
and next steps / challenges with programming. This will inform numeracy team meetings for 
2021-22.   
 
Next Steps:  
Leverage and train parent volunteers to work with students who need assistance with memorizing 
basic facts. Use benchmark data to plan with high-yield strategies to address student numeracy 
needs.  
  
  
Name: Effectively using manipulatives to support numeracy concepts  
Scope: Teachers will use manipulatives to introduce concepts concretely, pictorially, and 
symbolically.   
Indicator of Success: Students can communicate their comprehension of concepts pictorially and 
symbolically, with increased understanding of concepts.  
Description:  
Daily/consistent use of manipulatives, including base ten blocks, linking cubes, counting chips, and 
fraction tiles, in the classroom. These manipulatives are concept specific and change regularly.  
  
Prototype Iterations:   
What is working?   
Having manipulatives available and visible in the classroom has made it easier for students to 
access.  
Some students regularly and confidently use manipulatives without reminders.  
What has been tricky?  
Teachers are struggling with how best to embed manipulatives through each unit of study.   
Fall Learnings:   
  
Winter Learnings:   
The grade six team have been using manipulatives in preparation for Provincial Achievement 
Tests, and each class WILL have manipulatives available for students to use during the test.   
Next Steps:  
Next year, a suggestion was that each teacher take on one manipulative to introduce during team 
meetings throughout the year.   
Moving forward, explicitly include the teaching of specific manipulatives into unit planning with 
colleagues so that they are concepts are introduced with a manipulative as opposed to bringing 
the manipulative in after as an add-on.  
Leverage the RVS numeracy specialists to effectively embed manipulatives in units of study.  
  
Name: Engaging and Hands-on Numeracy Project Based Learning (Gr 5-8)  
Scope:   
Indicator of Success: Student feedback and assessment has resulted in increased content 
knowledge for mathematical skills as well as critical thinking, collaboration, creativity, and 
communication.  
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Description: Project Based Learning (PBL) is a teaching method in which students learn by actively 
engaging in real-world and personally meaningful projects. Students will learn through a balance 
of problem solving, reasoning and connections to real world applications.  
  
Prototype Iterations:   
What is working?   
Teachers can incorporate real-life connections into these projects.  
Students are enjoying numeracy-based projects  
What has been tricky?   
Teachers have found that the level of a student’s reading comprehension skills 
may impact understanding of solving problems.   
Students worked on a project over an extended period; however, teachers have found that the 
stronger students often took the lead.  
Fall Learnings:   
There is still a need to provide step-by-step instructions for all grade levels.  
Winter Learnings:    
These projects were designed to promote and help solidify conceptual knowledge. For example, 
the “Design A Restaurant” project in grade 6 required students to use their learnings from the 
decimal's unit.   
  
Next Steps:  

Literacy work around specific mathematical word concepts should be a focus for PBL.  
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PROFESSIONAL LEARNING PLAN 
 

Driving Questions 

• How might we align high yield instructional practice in literacy with continuity so that 
students gain one year or more of achievement annually?  

• How might we align high yield instructional practice in numeracy with continuity so that 
students gain one year or more of achievement annually?  

• How might we achieve common understanding of best practices for student assessment?  

• In response to 21-22 class reviews, how might we address student well-being (expected 
behaviours, attendance, etc.)?  

Learning Outcomes 

• Teachers will learn to use numeracy data from MiPi across grades 1-8 to differentiate 
instruction and target student learning.  

• Teachers, K-8, will learn to analyze student assessment data and use this data to drive 
instruction.  

• Teachers will understand the skill components of reading and build skills to support explicit 
and differentiated instruction.  

• Teachers will explore, develop, and implement systematic and explicit word study practices 
across grades 1 – 8.  

• Teachers will learn about high yield strategies to support ELL learners across grades and 
curriculums.  

• Teachers will build understanding and high yield universal strategies to support students 
with self-regulation and expected behaviour.  

 

Strategies 

• Implement consistent numeracy assessments 1-8 (MiPi) that will support differentiated 

small group numeracy instruction. (Complete MiPii – baseline assessments in fall 2022). 

• Teachers, grades 1-4, will explore flexible groupings, based on skill, for numeracy.  

• Implement consistent reading assessments 1-8 (BAS) that will support differentiated 
small group reading instruction.  

• Extend literacy RTI to grades 5-8. 

• Continue the vertical alignment of Words Their Way as a strategy to implement 
systematic and explicit word study instruction grades 1to 6. This will be new learning 
for grades 5 and 6 teachers.  CRC and RVS learning specialists will be accessed to 
provide learning and support.  Teachers at the 7 and 8 level will be an optional 
implementation with the expectation to implement 2023-24.  

• Establish strategies for home reading program and expectations that are horizontally 
and vertically aligned. 

• Learning walks will be facilitated between teachers to inspire, discuss, and develop 
literacy and numeracy practices K to 8.   

• Two hours of assigned time per month will be dedicated to reviewing and analyzing 
data, responding to data, and aligning assessment practices.   

• Support teachers in RVS writing benchmarks implementation.  

• Employ CRC team to support and advance ELL strategies in literacy and numeracy 
through PL opportunities.  
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• Support guided reading groups, as part of a comprehensive literacy program, required 
for grades 1- 5 with the extension of “Book Clubs” to grades 6 – 8.  

• Create a master schedule/calendar or outline of the school year with events and 
monthly initiatives, committees, etc.   

• Establish an attendance committee. 

• Book study “Sometimes Reading is Hard”. 

• Continue next steps on school PBIS implementation. 

• Fall class reviews and other check-ins as needed. 

• Structure time during monthly staff meetings to highlight innovative practice. 
 

 
Budget allocation to support the work -   

• PBIS: Class reviews 4 days of subs required to complete (34 homerooms)  

• RTI Meeting 3 times per year.... two days x 4 sub. Coverage each 1-4 and 5-8. 4 full 
subs for 24 days for the year. LITERACY ONLY  

• 4 sub days per month to allow teacher leader planning for grade alignment assessment 
analysis with a focus on writing, reading and numeracy.  

• Increase FTE of Literacy Support Teacher from 0.2 FTE (budget allocation) to 0.8 FTE.   

• Purchase “Sometimes Reading is Hard” for book study. 
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BUDGET HIGHLIGHTS 
 

 2018/19 2019/20 2020/21 

Certificated Staff $4,443,804 

 

$4,435,400 $4,171,678 

Support Staff $1,034,148 $887,101 $817,670 

Services & Supplies $479,313 $419,059 $355,661 

Other - - - 

Contingency - - - 

TOTAL EXPENDITURES $5,957,265 $5,851,441 $5,372,297 

 

SCHOOL COUNCIL REVIEW 
Date of School Council Engagement: May 11, 2022 

 

What resonates with parents? What inspired them? 

• The school admin team goes above and beyond their roles and responsibilities 

• The staff is not just teaching and showing kids, but putting that learning it into action 

and real-world connections 

• Creating opportunities for kids to be involved in the school i.e. School Council, Grade 

4 supervisors, Grade 5 helpers for Spark & Embers 

• The use of expected and unexpected language creates consistency between home and 

school, speaking the same language 

• The work done with all the kids to improve their literacy and numeracy is impressive 

What questions did they have? 

• How do we communicate and make learning visible to the parents in order to support 

and celebrate student learning and deepen the culture of learning at home? 

What did they find tricky? 

• Parents do not fully understand the scope of work the school is doing to support 

student learning 

How can parents play a more active role in its implementation? 

• Continue to invite parents to attend school council meetings 

• Volunteer opportunities with the school i.e. field trips, reading to students 

• Invite parents in for celebrations of learning 
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This School Workbook was made in keeping with RVS planning norms and the advice and 

participation of students, staff, and parents.  

 

 

(insert .jpg of signature)  May 10, 2022 

Principal Signature   Date    

 

 

 

Representing our school’s parent body, members of the parent body played an active role in the 

development of the School Workbook. (Shade the box that applies) 

 

Strongly agree Agree Do not agree 

 

 

               May 10, 2022 

School Council Chair Signature  Date  

 

 

 


